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RESUMO

Introdugdo: Existe crescente interesse pelas pesquisas qualitativas em diversos campos do conhecimento e as dificuldades
vinculadas ao processo de ensino-aprendizagem do método qualitativo tém sido objeto de discussdo em eventos cientificos
nacionais e internacionais.

Objetivos: Este artigo tem por objetivo levantar questdes e informagdes pertinentes ao ensino do método qualitativo de pesquisa
que sirvam de subsidios a propostas pedagdgicas que ampliem e qualifiquem sua utilizagdo em pesquisas cientificas.

Métodos: Foi feita revisdo bibliografica sobre o tema nas bases de dados do SciELO e Medline e selecionados 15 titulos de trés
grandes areas do conhecimento: Ciéncias da Saude, Ciéncias Humanas e Ciéncias Sociais e Aplicadas. Submetidos a andlise
tematica deram origem a 3 categorias: modalidades de curso, estratégias pedagdgicas e problematizacdo do uso/ ensino do
método.

Resultados: As experiéncias apresentadas foram variadas, o que pode demonstrar que o ensino do método qualitativo ainda ndo
estd consolidado ao compara-lo com outros métodos de pesquisa que sdao hegemonicos. Alguns pontos destacaram-se como
essenciais numa proposta de ensino-aprendizagem do método nas diversas areas de conhecimento: o modelo construtivista de
ensino-aprendizagem, o ensino ndo restrito as técnicas e a pesquisa na pratica.

Conclusdes: Concluiu-se que a concegdo paradigmatica do ensino, em que se discute os fundamentos tedricos que embasam a
ciéncia parece ser a que apresenta maior potencialidade para alcangar os objetivos educacionais.

Palavras-chave: pesquisa qualitativa; ensino; ciéncia; construtivismo, epistemologia.

ABSTRACT

Introduction: Interest in qualitative research in various fields of knowledge is increasing. Difficulties linked to the teaching-learning
process of the qualitative method have been subject of discussion in national and international scientific events.

Objetives: This paper aims to raise questions and pertinent information teaching of qualitative method of research that will serve
as subsidies to pedagogical proposals that expand and qualify its use in scientific research.

Methods: A literature review on the subject was made in the SciELO and Medline databases and 15 titles were selected from three
major areas of knowledge: Health Sciences, Humanities and Social and Applied Sciences. Data thematic analysis originated 3
categories: course modalities, pedagogical strategies and problematization of the method use / teaching.

Results: The experiences presented were varied, which can demonstrate that teaching qualitative method is not yet consolidated
when comparing it to other hegemonic research methods. Some points stood out as essential in a teaching-learning method
proposal in the various areas of knowledge: the constructivist model of teaching-learning, teaching not restricted to techniques
and research in practice.

Conclusion: It was concluded that the paradigmatic conception of teaching, which discusses science theoretical foundations seems
to be the one with the greatest potential to achieve educational objectives.

Keywords: qualitative research; teaching; science; constructivism, epistemology.

RESUMEN

Introduccion: Existe un creciente interés en la investigacidn cualitativa en diversos campos del conocimiento y las dificultades
relacionadas con el proceso de ensefianza-aprendizaje del método cualitativo han sido objeto de discusion en eventos cientificos
nacionales e internacionales.

Objetivos: Este articulo tiene como objetivo plantear preguntas y informacion pertinente a la ensefianza del método cualitativo
que servird como subsidio a las propuestas pedagogicas que amplian y califican su uso en investigacidns cientificas.

Métodos: Se realizo revision de la literatura sobre el tema en las bases de datos SciELO y Medline y se seleccionaron 15 titulos de
3 dreas principales de conocimiento: Salud, Humanidades y Sociales y Aplicadas. Sometido a analisis tematico dio lugar a 3
categorias: modalidades del curso, estrategias pedagdgicas y problematizacion del uso / ensefianza del método.

Resultados: Las experiencias presentadas fueron variadas, lo que puede demostrar que la enseiflanza del método cualitativo aun
no esta consolidada cuando se compara con otros métodos hegemonicos. Algunos puntos se destacaron como esenciales en las
diversas areas del conocimiento: el modelo constructivista de ensefianza-aprendizaje, ensefianza no restringida a técnicas e
investigacion en la practica.

Conclusions: Se concluyd que la concepcion paradigmatica de la ensefianza, que analiza los fundamentos tedricos que sustentan
la ciencia, parece ser la que tiene el mayor potencial para alcanzar los objetivos educativos.

Palabras Clave: investigacidn cualitativa; enseilanza; ciencia; constructivismo, epistemologia.
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INTRODUCTION

Given the importance and potential usefulness of qualitative research to provide answers to problems that arise in professional practice
in various fields of knowledge, the need for investment in teaching the qualitative method is evident, both in undergraduate and
postgraduate courses. Qualitative research has received increasing attention in developed and developing countries. However, a
difficulty in teaching it in an academic environment governed by quantitative norms (Taquette & Borges, 2019) has been identified.
Moreover, there is extensive heterogeneity in the courses, which somewhat reflects the conceptual polysemy of qualitative research
and the multiple investigation techniques, collection instruments, and theoretical bases for data analysis.

In the absence of specific training, researchers often do not use or use the tools of a qualitative nature with less rigor, and, therefore,
have more difficulty in developing consistent research. Generally, the concerns and questions that arise for beginners in the practice of
qualitative research are due to the lack of ontological and epistemological understanding of scientific knowledge. Professionals trained
within quantitative logic are often unaware of the qualitative method and do not value it, questioning its scientificity (Schraiber, 2017).
This is observed, for example, with medical researchers, whose training is predominantly technical with hardly any human science
content. Students are technically prepared to treat diseases, including those of high complexity, but have difficulty looking at the patient
within their historical, social, psychological, and biological context (Castro, Fontanella & Turato, 2011). This type of training impedes the
development of qualitative health studies that require interaction between people and contextualize the problems that arise (Taquette,
Minayo & Rodrigues, 2015)).

According to Barros (2011), it is necessary to expand and diversify the techniques and methods of teaching social sciences to health
professionals to give more clarity to the social perspective of the health-disease-care process. The existing teaching models of social
sciences do not seem to be sufficient for a more comprehensive understanding of health events. In a previous review on the teaching of
social sciences in medical schools, Nunes (2003) found great thematic diversity in their content. In general, the teaching of these sciences
is performed in the pre-clinical years of the course, unlinked from practice, not allowing students to have a more reflective training that
enables them to understand health in a socio-historical context.

In a virtual debate between five Iberian-American researchers, professors of qualitative methodology from different countries and
backgrounds showed that there is great enthusiasm in learning qualitative research, mainly by young people and women. However, they
found that teaching programs are not fully developed, and the academic environment is not yet favorable to learning research of this
nature. They concluded that there is interest in the qualitative method, but few advances have been observed in expanding and
qualifying the use of the method (Mercado, Bosi, Robles, Wiessenfeld & Pla, 2005). Bosi (2012) advocates the view that we must face
several challenges in the epistemic and operational field to achieve the consolidation of qualitative research.

According to Portuguese educator Amado (2010), teaching the qualitative method must include the epistemological and theoretical
foundations of the human sciences, the research strategies, and data collection techniques, the data analysis procedures, their validation,
and presentation. The author considers that a qualitative investigation must be systematic, based on theoretical principles and ethical
attitudes, carried out by informed and trained individuals. The effective teaching-learning of the qualitative method implies training
students capable of gaining autonomy to develop quality studies, with ethics and social responsibility, inserted in their reality. To this
end, the constructivist perspective of teaching is adequate, as it requires the active participation of the student in the learning process
before problem situations, where new information is integrated with previous experiences for the construction of new knowledge
(Freire, 1970; Amado, 2010). The constructivist pedagogical proposal expands the possibilities of doing science through the collective
effort to understand reality, to interpret human facts, to build theories that help this understanding. As a result, individuals can, thus,
think critically about the world independently and make decisions with autonomy in different contexts. Teaching should not be restricted
to the teacher-student information transfer. Amado (2010) points out that some people find it easier or harder to do qualitative research
and that some prerequisites are necessary, such as being open and willing to reflect on themselves and their actions, ability to interpret,
tolerance to ambiguity, ability to address conflicts, creativity, patience, and persistence, which can be achieved with research experience
and professional maturity.

In a symposium on teaching qualitative methods in Berlin in 2006, Breuer & Schreier highlighted the difficulties faced by qualitative
researchers within their institutions. Their research is seen as of secondary importance and also evidences underappreciation for the
work developed. These authors allege that, for some, the qualitative method would only serve for the first insights on the research topic
and then be “really researched” quantitatively through the hypothesis test.

According to Herzog (2008), several aspects influence the value that is given to teaching the method, such as, for example, the area of
knowledge in which it is taught, the type of organization, whether university or isolated college, the target audience, and whether
undergraduate or postgraduate. Another factor pointed out was the learning context, which may vary if the discipline is optional or
mandatory, and also by type of learning assessment. Furthermore, the available scientific literature on the teaching-learning of
qualitative research methods appears to be insufficient.

Breuer & Schreier (2007) believe that the teaching models of qualitative research alternate between two poles, one marked by a
paradigmatic and holistic conception, in which the theoretical foundations that support science are discussed, and the other,
predominantly pragmatic, based on research practices and techniques. These different concepts imply different assumptions regarding
the teaching and learning processes. The first paradigmatic pole is linked to theories of constructivist learning and the perception of
qualitative research as a craft that is learned above all in the context of joint research activities. On the other hand, the pragmatic pole
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suggests that qualitative methods are understood as techniques and that the acquisition of knowledge about these techniques does not
necessarily imply the participation of students in the learning process. Herzog (2008) opposes those who consider teaching the method
as a technique or art and highlights the main points of teaching the method: the social context of learning, epistemological models, the
specific, educational experiences of qualitative research, the teacher’s role and his personal experience with qualitative methods.

Qualitative research proves to be useful and relevant in several fields of knowledge, as it can provide answers to questions that inductive
methods cannot. In the health area, for example, quantitative approaches have been used to know the causes and effects and the effects
of diseases, and allow generalization of the findings, but are unable to explain why different social contexts and perspectives interfere
with falling ill. On the other hand, a qualitative approach allows understanding why two people with the same disease react differently
to treatment (Taquette & Borges, 2020). It studies the facts in their natural environments and seeks to interpret phenomena concerning
the meanings people bring to them (Denzin & Lincoln, 2018). Given the evidence of the relevance of qualitative research and its plurality
of procedures, the question arises as to how it is being taught. In search of an answer to this question, this study aimed to raise questions
and information relevant to the teaching of the qualitative research method through the bibliographic review of scientific papers. It is
hoped that its results will support pedagogical proposals that expand and qualify the use of the qualitative method in scientific research.

1. METHODS

1.1 Study type

A bibliographic review was carried out with a documentary analysis of scientific papers published in indexed journals that address the
theme “teaching the qualitative research method”. A literature review on the subject was made in the SciELO and Medline databases
and 15 titles were selected from three major areas of knowledge: Health Sciences, Humanities and Social and Applied Sciences. Data
thematic analysis originated 3 categories: course modalities, pedagogical strategies and problematization of the method use / teaching.

1.2 Procedures

The search for titles was carried out in the Scientific Electronic Library Online (SciELO) database in Brazil, the main database of Brazilian
scientific journals from all areas of knowledge, whose papers accepted for publication are evaluated by peers with previously established
criteria and validated by the scientific community. Then the search was done on Medline (PubMed), the most relevant and complete
international database of scientific journals in the health area. There bibliographic search had no time limit. Papers were searched for all
years until March 21, 2019. The central theme of the paper was teaching the qualitative method and being available in Portuguese,
Spanish, or English. The exclusion criterion was the non-availability of the full-text paper.

In SciELO, the descriptor “qualitative method” was initially used, which gave rise to eight works, none of which dealt with teaching the
method. The second attempt was with descriptor “qualitative research”, which returned 847 publications. A new search was made
adding descriptor “teaching”, reducing the number to 67 publications. Of these, after reading the titles, only seven publications on the
subject of the study, teaching the qualitative method, were selected. The third and last attempt was with the descriptor “teaching the
method”, which returned one paper. Therefore, eight works from the SciELO database were read and analyzed.

On the PubMed website, the search was carried out by the Mesh Database with descriptors “qualitative research” AND “teaching
methods”, giving rise to 34 publications. Seven papers were selected after reading the titles. All were in English.

The thematic analysis of the papers was performed by reading and rereading to familiarize with data and have an idea of the whole.
Then we identified the main themes, considering the study objectives. Finally, encoding, classification into categories and a
comprehensive analysis of the themes were performed, with the elaboration of an interpretative synthesis. The reading, encoding, and
categorization phase were carried out separately by two researchers: the author, from the area of Health, and another researcher, from
the area of Engineering. The comparative, comprehensive, and interpretative analysis was done by both together.

2. RESULTS
The 15 selected titles, eight collected in the SciELO database, and seven in PubMed are shown below in Table 1, containing the authors,

year and place of publication, study design, objectives, area of knowledge, and main results/conclusions.

Table 1 — Papers reviewed

AUTHOR/YEAR/

LOCATION/DESIGN OBIJECTIVES MAIN AREA/AREA RESULTS/CONCLUSIONS

Whitley R. 2009. EUA. To provide material to assist instructors who Health Sciences/ The qualitative method is an option to investigate

Essay. wish to introduce qualitative research to Medicine areas of psychiatry that include psychosocial, stigma,
psychiatrists competence, and involvement domains.

Taquette SR et al. 2015. To know the perception of doctors on how to Health Sciences/ To include humanities content in the medical

Brasil. Qualitative study.  expand the teaching of the qualitative research Medicine curriculum and teach the method practically,

method. presenting contributions to health.
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AUTHOR/YEAR/
LOCATION/DESIGN

OBJECTIVES

MAIN AREA/AREA

RESULTS/CONCLUSIONS

Mercado-Martiinez et
al. 2008. México.
Qualitative study.

Calderén C. 2012.
Espanha. Experience
report.

Cook SH et al 2004.
Reino Unido. Experience
report.

Ariel D et al. 2015.
Israel. Experience
report.

Morse J. 2005. EUA.
Editorial.

McAllister M. 2003.
EUA. Experience report.

Holtslander LF. 2012.
Canada. Experience
report.

Cano I. 2012. Brasil.
Essay.

Minayo MCS. 2012.
Brasil. Essay.

Sidell NL, 2007, EUA,
Experience report.

Villardi BQ, Vergara SC.
2011. Brasil. Qualitative
study.

Bispo MS.2017. Brasil.
Essay.

Cunha MI. 2016. Brasil.
Essay.

To evaluate a specialization course in
qualitative health research based on the
students' perspective.

To report on-line teaching-learning experience
with primary care health professionals.

To show the implications of using metaphors
and analogies in the teaching of qualitative
research.

To present a teaching model of qualitative
research as part of nurse training.

Editorial to promote qualitative research.

To discuss creative aspects of teaching
qualitative research practice.

To report the process of an online course on
qualitative research.

To reflect on the traditional teaching of social
sciences in Brazil permeated by a false
opposition between quantitative and
qualitative techniques.

To discuss the teaching of social sciences in
health-related courses.

To evaluate a pilot study on teaching the
qualitative method to social work students in
field research.

To examine the teaching-learning practice
during and after the process of learning to
research.

To reflect critically on the teaching of
qualitative research in doctoral courses in
Administration.

To reflect on narratives as an educational tool,
both in research and teaching.

Health Sciences/
Medicine

Health Sciences/
Medicine

Health Sciences/
Nursing

Health Sciences/
Nursing

Health Sciences/
Nursing
Health Sciences/

Nursing

Health Sciences/
Nursing

Humanities/
Sociology

Humanities/
Sociology

Social Sciences/
Social Service

Social Sciences/
Administration

Social Sciences/
Administration

Humanities/
Education

The course allowed acquiring knowledge and learning
theories about qualitative research and elaborating
research projects.

The online course modality was successful. Linking the
qualitative method with practice was valuated.
Overcoming positivist thinking and interdisciplinary
work is challenging.

Analogies and metaphors are potentially powerful
teaching and learning strategies.

The paper presents the structure of the model, details
its main stages, and explains the logic of each stage.

The paper presents the structure of the model, details
its main stages, and explains the logic of each stage.

The practical contact with field research guided by
skilled teachers facilitates the learning of qualitative
research.

The method was useful to understand the complexities
of qualitative research, and the authors suggest
constructivism as a pedagogical approach.

The methodological war caused by the false opposition
between those who use quantitative techniques and
those who use qualitative ones harms the teaching of
the method in social sciences.

Problem points: difficulties in working on the
mediations between the biological and the social;
relegation of fundamentals in favor of techniques;
ideologies and common sense.

An increased students' knowledge about qualitative
methodology after the teaching-learning experience
was observed.

The experience of field research and the practice of
reflection in and about the field increased the
participants’ awareness of the importance of the
teaching-learning process..

The author's teaching proposal seeks a theoretical
understanding of qualitative research education
instead of describing pedagogical techniques or
prescriptions.

Narratives can be used both as a research method and
as a teaching method.

The titles found in SciELO stem from three significant areas of knowledge, namely, Health Sciences, Humanities, and Social and
Applied Sciences. Health was covered with three papers in the field of Medicine. Humanities had three papers, two from Sociology
and one from the Education area, and Social and Applied with two papers from the Administration area. In PubMed, six papers
are from the main area of Health Sciences, five from the Nursing area and one from Medicine, and one paper in Social Sciences,
for the Social Work area. Thus, in the total of the two bases, the following were selected by main area: Health Sciences (9, five
Nursing and four Medicine); Human Sciences (3, two Sociology, and one Education); Social and Applied Sciences (3, two
Administration and one Social Service).
As for the type of study presented in the works, the most frequent paper category was experience report, with six papers and, the
second, essay, with five titles. Three papers refer to qualitative studies and one editorial of a journal on qualitative research.
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Regarding the study location, six of them were developed in Brazil and four in the U.S. The remaining five were conducted in the
United Kingdom, Spain, Israel, Canada, and Mexico. The papers initially classified by area of knowledge were categorized after
analysis by meanings that emerged from reading, as described in table 2 below:

Table 2 — Categories of papers by the main area of knowledge

MAIN AREA AREA n PAPER CATEGORIES MEANINGS
Nursing 5 Course modality On line; cross-sectional during graduation
) Pedagogical strategies Use of metaphors; experienced instructors
Health Sciences Medicine 4 Course modality On line; in modules
Pedagogical strategies Content of humanities; practical learning;
Sociology 2 Discussing the use and teaching of the Criticizing contempt for positivism; criticizing
Humanities method the misuse of the qualitative method
Education 1 Pedagogical strategies Use de narratives
Administration 2 Pedagogical strategies Based on the concept of performative

Social and Applied Sciences judgment; practical learning

Social Service 1 Pedagogical strategies Practical learning

3. DISCUSSION

e Health Sciences

The nine papers analyzed were from Nursing (5) and Medicine (4). They were classified in the categories “course modalities” and
“pedagogical strategies”. Regarding the course modalities, Ariel, Tamir & Man (2015) present a discipline incorporated into the
initial years of undergraduate Nursing course before contact with the clinic. The course includes an introduction to Sociology and
Anthropology in health, so that students familiarize themselves with central sociological paradigms, including the
interpretive-constructivist paradigm that constitutes a basis for qualitative research, and also with sociological issues relevant to
the clinical field, and the subjective personal and cultural meaning of disease situations. The practical internship starts with
learning observation and in-depth interviews and extends to the end of the course. Another modality presented by Nursing was
an online course, and the authors affirm it is useful to understand qualitative research intricacies (Holslander, Racine, Furniss,
Burles & Turner, 2012). Of the four Medicine papers, two studies discuss relevant points of being included in methodology courses
to ensure proper learning, and two present an evaluation of teaching modalities. In a qualitative research conducted through
in-depth interviews with medical researchers, Taquette et al. (2015) found that most of the respondents considered it necessary
to include humanities content in the medical curriculum and teaching the method practically, through participation in research
and presentation of inputs of these studies to the health field. In the same vein, in an essay on a proposal to teach the qualitative
research method to psychiatrists, Whitley (2009) draws attention to the importance of showing the student qualitative
investigations with significant contributions to health. Calderdn (2012) reports the experience of distance teaching the qualitative
method to health professionals in the primary care network, with good acceptance by the participants. The course has eight
teaching units, starting with the theoretical aspects, then learning the techniques, and, finally, the data analysis and presentation.
Another positive evaluation is presented by Mercado-Martinez, Tejada-Tayabas, Alcantara-Hernandez, Mercado-Marinez,
Fuentes-Uribe & Trigueros-Becerral (2008) in a qualitative study developed to assess a course on methods for health professionals
taught in six monthly modules addressing themes similar to those of Calderén (2012).

In the category “teaching and learning enabling strategies”, in an experience report, Cook & Gordon (2004) suggest the use of
analogies and metaphors in the teaching of qualitative research, as they can be used to enable and deepen understanding,
allowing students to expand the ways of visualizing the concepts under study, so that they may establish creative and imaginative
links between existing conceptual structures and those associated with new knowledge. They are potentially rich and useful as
teaching and learning strategies. In an editorial paper in the Qualitative Health Research journal, Morse (2005) highlights that it is
necessary to take care of teaching the method to promote qualitative research. The same can be done in several ways, with an
experienced instructor helping the student by using his own research experience. This subtopic is also treated by McAllister &
Rowe (2003) in a paper in which they suggest teaching in four phases: development of the qualitative view, involvement in field
activities; preparation for data collection; and preparation for data analysis and interpretation. The authors point out that the
practical research knowledge of skilled teachers facilitates students’ understanding of research theories and techniques and can
promote an advance in the quality of education and, consequently, in qualitative research.
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e Humanities

Of the three titles analyzed, two are in the field of Sociology classified under the category “discussing the method”, and one in
Education, classified under the category “teaching strategies”. Sociology papers are critical essays by social scientists, experienced
authors such as researchers and professors of higher education, regarding the use and teaching of the qualitative method (Cano,
2012; Minayo, 2012). The authors converge and diverge on several points. Both discuss the teaching-learning of the qualitative
method, but Cano (2012) addresses social scientists, and Minayo, health professionals. Cano criticizes the hegemonic positioning
within the Social Sciences in favor of qualitative research and the false qualitative and quantitative dichotomy. He says that most
of the scientists critical of positivist science struggle in developing empirical research, and in articulating theories with practice. In
this environment, only the great classics such as Durkheim, Weber, and Marx are valued, leaving aside the social micro theories
that are used in particular situations. The author advocates for the teaching of research methodology with rigor, and the
valorization of both qualitative and quantitative approaches. On the other hand, Minayo affirms that the classic authors of social
macro theories have their rightful place, but it is necessary to advance in the deepening and broadening of their questionings
regarding social dynamics. New concepts emerge in the face of new realities and social circumstances. The author (Minayo, 2012)
points out that it is challenging for social scientists to understand the biomedical logic of health, which hinders the dialogue
between these areas. On the other hand, the author emphasizes that the teaching of Social Sciences in health courses, when they
exist, are weak and hardly valued. Despite the recognition of the social role in iliness, the biomedical logic still prevails in health
education, and there is an amateurism in Social Sciences in the field of Health, and professionals from other areas frequently teach
and guide students on social topics uncritically and instrumentally.

The title of the Education area analyzed is an essay in which the author advocates the use of narratives as an educational tool,
both in teaching and research (Cunha, 1997). She believes that the narrative causes changes in the way people understand
themselves and others. She highlights the dialectical relationship that is established between narrative and experience. Just as
experience produces discourse, the latter also produces experience. There is a dialectical process in this relationship that causes
mutual influences. Therefore, this suggests that the perception and production of narratives serve both as a research procedure
and a training alternative. They allow the unraveling of elements that are incomprehensible by the narrator himself, who, many
times, had never been encouraged to express his/her thoughts in an organized fashion.

e Social and Applied Sciences

Two titles from the Administration area and one from the Social Service area were analyzed, all classified in the “teaching
strategies” category. Bispo’s paper (2007) is an essay in which the author suggests a qualitative research discipline proposal to
Ph.D. students in Administration based on the concept of performative judgment that implies intellectual autonomy to address
the intricacy of research through knowledge of techniques, the ability to make decisions and solve research problems. It also
involves understanding the origins of scientific knowledge and the management of research theories and methods. The other title
is a qualitative study conducted with postgraduate students in Business Administration to understand how master’s students learn
to conduct qualitative research. Four students participated in a research project, were observed and interviewed during the
process. The authors concluded that participation in the research expanded the teaching-learning of the method and highlighted
the need for teachers to review their practices and for managers to support teacher training programs concerning
didactic-pedagogical policies (Villardi and Vergara, 2011). The only title in the area of Social Work describes an experience report
of a pilot study of teaching the qualitative method through the practice of field research with older adults, positively evaluated by
the authors of the work (Sidell, 2007).

In summary, the papers move into three major categories: 1- Course modalities: distance learning, with modules, and
cross-sectional throughout the graduation; 2- Teaching strategies: Humanities content, use of metaphors, use of narratives,
associated with practical research activities, use of evidence of contributions of qualitative studies and experienced instructors;
and 3- Discussing the qualitative method: criticisms of social scientists to the quantitative, difficulty of integration and dialogue
between the social sciences and other areas of knowledge, and misuse of the qualitative method. In general, the paper contents
show the difficulty of having a qualitative method teaching standard, given its subjectivity that is inherent to its object of research,
the human being, and its relationship with the researcher.

CONCLUSIONS

The lack of studies on teaching-learning of the qualitative method, as well as diversity between the experiences presented, show
that it has not yet been consolidated, compared to other hegemonic research methods. The need and urgency to expand the
teaching of the qualitative method so that it is more used, recognized as indispensable for science, and incorporated as mandatory
in related graduate programs is evident.

Some points are highly relevant to a teaching-learning method proposal in the various areas of knowledge as follows: the
constructivist model of teaching, teaching-learning not restricted to research techniques, and practical teaching-learning.
Therefore, the paradigmatic conception of teaching, which discusses the theoretical foundations that underpin science, seems to
be the one with the highest potential to achieve educational objectives. Among these objectives, we highlight the epistemological
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understanding of what science is, the knowledge of the logic underlying qualitative research; the ability to use the various data
production techniques in qualitative research; the ability to analyze research results rigorously; and competence in preparing
study reports.

Finally, we should emphasize the limitations of this study, whose bibliographic review was restricted to two databases, with a
predominance of studies in the Main Area of Health Sciences. However, we believe that the issues raised may be useful to other
areas of knowledge where qualitative investigations have their rightful place.
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