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RESUMO
Introdução: Este trabalho é resultado das pesquisas, produções e ações do Grupo de Pesquisa Humanidades e Sociedade Contemporânea
(GPHSC), do Instituto Federal de Mato Grosso (IFMT) acerca do fenómeno do bullying escolar com vista ao empoderamento. O bullying
caracteriza-se por ser uma violência sistemática em que há desigualdade de poder, portanto, nem toda a violência na escola é bullying, mas
todo o bullying é uma violência e causa sofrimento nos envolvidos.
Objetivos: Descrever e identificar discursos emancipatórios como também opressores acerca do combate ao bullying.
Métodos: A abordagem qualitativa foi a adotada para este estudo e para a recolha de dados foi realizada a aplicação online de um questionário
com perguntas de resposta não estruturada e estruturada. Neste estudo foi realizada a análise das respostas de 42 adolescentes de 15 a 18
anos, sendo 23 alunos do sexo feminino e 19 alunos do sexo masculino, obtidas em uma instituição de ensino da rede federal e discutida,
especificamente, a seguinte pergunta: Tem uma sugestão para acabar com o bullying? A análise dos dados recolhidos foi interpretada através
da Análise de Discurso Crítica (ADC) fundamentada teoricamente pelo conceito de banalidade do mal de Hanna Arendt.
Resultados: Foram encontradas nas respostas dos estudantes falas que traduzem os discursos simbólicos no ambiente escolar, respostas
que indicaram uma visão crítica/emancipatória sobre o combate ao bullying, bem como a perpetuação de discursos de violência e opressão
das vítimas e também dos agressores.
Conclusões: Foi possível vislumbrar possibilidades de interpretação dos discursos dos estudantes acerca do combate ao bullying e estas
podem corroborar para ações que visem protagonismo jovem como forma de contextualizar a temática da violência escolar de forma crítica
e assim possibilitar formas de mitigação deste fenómeno.
Palavras-chave: bullying; análise de discurso crítica (adc); violência; banalidade do mal; ensino

ABSTRACT
Introduction: This work is the result of research, productions and actions by the Research Group Humanities and Contemporary Society
(GPHSC), from the Federal Institute of Mato Grosso (IFMT) on the phenomenon of school bullying with a view to empowerment. Bullying is
characterized by being a systematic violence in which there is inequality of power, therefore, not all violence at school is bullying, but all
bullying is violence and causes suffering to those involved.
Objectives: To describe and identify emancipatory as well as oppressive discourses about the fight against bullying.
Methods: The qualitative approach was adopted for this study and for data collection, an online questionnaire was applied with
unstructured and structured answer questions. In this study, we analysed the responses of 42 adolescents aged 15 to 18 years, 23 female
students and 19 male students, obtained in a teaching institution of the federal network and discussed, specifically, the following question:
Is there a suggestion to stop bullying? The analysis of the collected data was interpreted through Critical Discourse Analysis (CDA)
theoretically based on Hanna Arendt's concept of banality of evil.
Results: It was found in the students' answers, speeches that translate the symbolic discourses in the school environment, answers that
indicated a critical/emancipatory view on combating bullying, as well as the perpetuation of discourses of violence and oppression of victims
and aggressors.
Conclusions: It was possible to envision possibilities for interpreting students' discourses about combating bullying and these can
corroborate actions aimed at youth leadership as a way to critically contextualize the issue of school violence and thus enable ways to
mitigate this phenomenon.
Keywords: bullying; critical discourse analysis (cda); violence; banality of evil; teaching

RESUMEN
Introducción: Este trabajo es el resultado de investigaciones, producciones y acciones del Grupo de Investigación Humanidades y Sociedad
Contemporánea (GPHSC), del Instituto Federal de Mato Grosso (IFMT) sobre el fenómeno del acoso escolar con miras al empoderamiento.
El bullying se caracteriza por ser una violencia sistemática en la que existe desigualdad de poder, por lo tanto, no toda violencia en la escuela
es bullying, pero todo bullying es violencia y causa sufrimiento a los involucrados.
Objetivos: Describir e identificar discursos tanto emancipatorios como opresivos sobre la lucha contra el bullying.
Métodos: Para este estudio se adoptó el enfoque cualitativo y para la recolección de datos se aplicó un cuestionario en línea con preguntas
de respuesta estructurada y no estructurada. En este estudio, analizamos las respuestas de 42 adolescentes de 15 a 18 años, 23 estudiantes
del sexo femenino y 19 del sexo masculino, obtenidas en una institución de enseñanza de la red federal y discutimos, específicamente, la
siguiente pregunta: ¿Hay alguna sugerencia para detener el bullying? ? El análisis de los datos recolectados fue interpretado a través del
Análisis Crítico del Discurso (ACD) basado teóricamente en el concepto de banalidad del mal de Hanna Arendt.
Resultados: Se encontró en las respuestas de los estudiantes, discursos que traducen los discursos simbólicos en el ambiente escolar,
respuestas que indicaron una mirada crítica/emancipadora sobre el combate al bullying, así como la perpetuación de discursos de violencia
y opresión de víctimas y agresores.
Conclusiones: Fue posible vislumbrar posibilidades de interpretación de los discursos de los estudiantes sobre el combate al bullying y estos
pueden corroborar acciones dirigidas al liderazgo juvenil como forma de contextualizar críticamente el tema de la violencia escolar y
posibilitar así formas de mitigar este fenómeno.
Palabras Clave: bullying; análisis crítico del discurso (acd); violencia; banalidad del mal; enseñando
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INTRODUCTION
This work is the result of the productions of the Humanities and Contemporary Society Research Group (HCSRG), of the Federal
Institute from Mato Grosso (IFMT). The group has been concerned with studying the phenomenon of bullying since August 2016
and the studies carried out promote reflections and interdisciplinary actions to combat school bullying. The HCSRG has been
registered with the National Council for Scientific and Technological Development (CNPQ) since 2010 under the research
“Violation of Human Rights and Bullying in the School Context: Diagnosis and Intervention Proposal Based on Student
Empowerment”, which it was approved by the Education Committee. Research Ethics with the CAAE: 60165016.0.0000.5165/
Opinion Number: 2,110,377. With a view to empowerment, the HCSRG carried out research in public and private schools in the
states Mato Grosso and Minas Gerais to identify how bullying happens, how it is understood and how it is fought among students
from the researched Elementary and High Schools.
Currently, empowerment refers to the process of transforming the individual into the protagonist of their life and this requires
the development of a critical sense and self-knowledge (Martins, 2013), it means, the emancipation of the individual is produced
through actions that make you the protagonist of your attitudes and responsibilities, for this, it is important, as already mentioned,
to be aware not only of yourself, but also of the situations of segregation, injustice, violence and social inequalities in your context
(Harari, 2018).
Having said that, the research has the “objective of identifying emancipated as well as oppressive discourses about bullying”
(Santos et al, 2021, p. 03) and it was methodologically organized as a qualitative research, using Critical Discourse Analysis (CDA),
Fairclough (2010), as a method for data analysis and interpretation. In order to understand how the participants perceive the
phenomenon of bullying, an online questionnaire was carried out with adolescent students from a Federal Institute of Education
and this excerpt sought to analyze the answers to the following question of an open question in the questionnaire: Do you have a
suggestion to stop the bullying?
Participants' speeches point to “answers that suggest a critical view of the occurrence of bullying in their daily lives, but also with
responses that reproduce violence and oppression of victims and aggressors” (Santos et al., 2021, p. 03). The answers that point
to a discourse of violence indicate ways to combat bullying through punishment, corroborating the old saying of “combating
violence with violence” perpetuating conditions of trivialization of violence in society. The Discourse Analysis proposed by
Fairclough (2010) aims to “reflect on contemporary social change, on large-scale global changes and on the possibility of
emancipatory practices in crystallized structures in social life” (Resende & Ramalho, 2017, p. 35) .
In this regard, Hannah Arendt's (1983) contributions on the banality of evil were used as a theoretical contribution to understand
the dynamics of the perpetuation of violence as a Human’s act of depoliticization.
1.1 Bullying’s characterization
The school is a space for discourses that translate social, cultural and historical ideologies. And in this study, we work with
ideologies that permeate the use of violence as a form of repression of thoughts and behaviors aimed at the empowerment of
individuals (Paoliello & Fernandes, 2020).
There are several types of violence’s manifestation at school, within the classroom, the teacher and the student have their
subjectivities, a particular and individual synthesis that is constituted and developed according to the experiences of social life and
culture (Bock et al., 2018). ). In everyday school life, doing activities that are not so pleasant, with an institutional climate not so
democratic, some ideas can diverge, producing difficult relationships, which it does not characterize a problem, but it is a fertile
ground for generating conflicts. One of the ways of violence at school is bullying and this needs to be conceptualized because not
every manifestation of violence produced at school can be called bullying, it has its own characteristics that classify it and "not all
violence is considered bullying, but all bullying it is a form of violence” (Silva, 2019, p.17).
Bullying was initially investigated by Olweus, Norway, in 1993, after the suicide of three teenagers who systematically suffered
this type of violence. In the sense that the term bullying is no longer a trivialized form of violence, it is necessary to understand
how it is characterized and manifested. In Brazil, Law No. 13,185, of November 6, 2015, formalizes the topic of bullying as:
act of physical or psychological, intentional and repetitive violence that occurs without obvious motivation,
practiced by an individual or group, against one or more people, with the aim of intimidating or attacking them,
causing pain and anguish to the victim, in a relationship of power imbalance between the parties involved”, or
understood as “systematic intimidation. (Brazil, 2015, p. 2)
The same law characterizes six types of bullying: Physical, aggression, injury, pushing; Verbal, putting nicknames and insulting;
Psychological/Moral, intimidation, threat, persecution, segregation, humiliation, slander, discrimination and exclusion; Material,
destruction or theft of personal belongings; Virtual, using the internet to defame, insult, discriminate and offend; Sexual, abusing
and harassing (Brazil, 2015).
The main characteristic of bullying is that it can be identified in situations of violence that happen systematically and mainly
because it is an act of violence in which there is an imbalance of power, this “set of aggressive behaviors is characterized by its
repetitive nature, without evident motivation. and power imbalance. Usually, the victim has less physical strength, they may be
smaller in stature, the victim is in minority, and has little psychological flexibility in the face of bullying” (Santos, 2019, p. 16).
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Bullying behaviors leave marks on their victims and under the discourse of being “just a game” many young people are subjected
to contempt, humiliation and suffering. These marks cause problems in the emotional development throughout the victim's life,
who needs a welcoming treatment to reframe these pains and having a better quality of life. Any and all bullying is not a “joke”,
we are all subjects worthy of attention and respect (Silva, 2019). Bullying, under the bias of being “just a game”, hides the
naturalization of violence at school, perpetuating evil as something banal and part of the daily life of human beings, requiring us
to be resilient to deal with these situations.
1.2 The Banality of Evil
In the Eichmann’s work in Jerusalem (1983), by Hanna Arendt, the concept of banality of evil is found, however there is no
philosophical theory of this concept, but a “formulation of the problem of evil” (Souki, 1998, p. 12) and how it influences the
subjectivity of individuals in totalitarian regimes, as well as in the current social and political scenario. For Arendt, evil has an
epistemological basis in Kant, who considers that evil is not something inherent to Human, it does not compose human nature, if
that were the case we would be essentially evil. Arendt does not describe the ontological view of the term and focuses on
understanding the contingencies in which the subject practices evil. (Souki, 1998).
In order to understand the contingencies in which evil arises, it is important to understand Arendt's conception of freedom. She
describes that freedom “is in the autonomy of the will” (Souki, 1998, p. 44), that is, the individual has the potential to start new
possibilities and new proposals in the face of daily obstacles, “freedom refers to human capacity to begin, since Human itself is
the beginning.” (Souki, 1998, p. 44). When we refer to freedom, we also bear in mind the “conflict of moral good and evil” (Souki,
1998, p. 44-45). Arendt reports that the manifestation of both (good and evil) exists in everyday life, however, in order to fight
evil, it is necessary to systematically reflect on oneself in a given social, cultural and economic scenario, considering one's own
singularities and those of others, she names this as the appearance of judgment, “the ability to judge particularities without
subsuming them under general rules” (Souki, 1998, p.10). The freedom to think, as well as the deployment of a judgment to resist
evil, is lacking in contemporary society, due to the hegemonic and ideological search for power, a veiled totalitarianism with the
objective of “annulling individuality and spontaneity, in a way that it is eliminated”. the human capacity to start something new
with its own resources” (Souki, 1998, p. 12), a movement of “thingification” of someone.
In this regard, we currently experience, as in Hanna Arendt's times, the banalization of evil. “The use of the banal cannot be
confused with being used to living with violence, but rather because of the intrinsic unease in historical contingencies. Banality
would be a way of perceiving reality in a superficial way” (Santos et al., 2021 p.6), with the aim of omitting the true disorder: a
Human being without personality, “thingified”. The banality of evil is installed by finding a scenario of not thinking and does not
refer to the desire for evil. In Eichmann's trial, Hanna Arendt didn't find a perverse and angry person, but a guy who obeyed orders
and was unable to think about what he was doing, focusing only on fulfilling what was determined. The bloke who becomes unable
to think critically about himself and his political and social context, does not understand the evil that he reproduces daily, he is
hurt by the evil that attacks him and, as a way of responding to it, he attacks with more violence, creating a movement to respond
to violence with violence (Souki, 1998).
Evil was studied by Arendt because, in order to understand it, we need to think about the concept of freedom as an element of
transformation in our society. Having said that, it is important to point out that the action aimed at protagonism must also be
emancipatory. The etymological concept of emancipation points to an ambiguous view of the term, since “emancipation is to
become free, to liberate or to free oneself, to become or become independent, to give freedom or to free oneself from the yoke,
from slavery, from the tutelage of another or from the homeland power” (Ciavatta, 2014, p. 13), representing a legal concept of
the term, such as the law that institutes the end of slavery in the country, legally blacks were freed, however, there was no
guarantee of rights for be protagonists of their stories. Emancipatory processes are above all the understanding of the historical
and social factors that influence the subjective manifestations of the individual, as well as the relationships in society, therefore,
emancipation, whether collective or individual, refers to the achievement of freedom and autonomy through development. of a
critical awareness of power relations that promotes the development of social subjects (Ciavatta, 2014).
Fostering youth protagonism for reflection on bullying situations within a rights guarantee system is an action that promotes the
autonomy of thought and political awareness.

1. METHODS
This research is qualitative and it aimed to analyze the emancipated and also oppressive discourses about bullying, with a view to
promoting new interpretations and actions that understand and combat this type of violence at school. The research is qualitative,
because it aims to investigate the “universe of meanings, motives, aspirations, beliefs, values and attitudes, which corresponds to
a space that cannot be reduced to the operationalization of variables” (Minayo, 2012, p. 21). -22). Using the qualitative approach
allows you to observe individuals in their relational scenarios spontaneously and thus understand the way in which relationships
naturally manifest themselves and also makes it possible to describe what is relevant to individuals, how they think about their
attitudes and those of others (Mota, 2017).
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2.1 Sample
This research was carried out in November 2019 with High School students from a Federal Institute of Education in Mato Grosso,
through a questionnaire provided by google forms. They answered the questionnaire: analysis of the responses of 42 teenageres
aged 15 to 18 years old, 23 female students and 19 male students, all of whom were residents of the student residence.
2.2 Instruments and procedure for data collection
For data collection, a questionnaire with structured and unstructured answer questions was created, it was applied through the
use of google forms in November 2019, it means, it was answered online, however, only after due diligence. acceptance of the
Free and Informed Consent Term by the student's guardian.
The questionnaire consisted of 18 questions, seven of them were with a structured answer and 11 of them were with an
unstructured answer. Up to question 8, social, economic and cultural data of the participants are questioned, after which
questions are asked about what the student understands by bullying, as well as what situations of bullying they experience on a
daily basis, asking if they have been a victim or have been who provoked the bullying, in this way, the students also answered
about: Do you have a suggestion to stop bullying?
The use of the questionnaire in qualitative research provides an understanding of the participants' perceptions about their reality,
“the objective of the qualitative questionnaire is to hear and understand what the interviewees think and give them a public voice”
(Mota, 2017, p. 20).
2.3 Data analysis procedure
The collected data were analyzed using Critical Discourse Analysis (CDA), which was conceptualized by Norman Fairclough (2010)
and is based on the representation of language as an essential instrument of everyday life that articulates with social elements
(Resende & Ramalho, 2017).
CDA is a method used in social research and it is also a theoretical current. It is concerned with the analysis of
everyday discourses and it provides the researcher with the opportunity to reflect on social problems and, mainly,
to question the existence of people who live in a situation of inopia, while others live in a context of affluence. Thus,
the critical researcher carries the mission of being concerned with research work that can contribute to improving
the quality of life of people who are in a situation of social inequality. (Mota, 2017, p. 27)
Initially, in the ADC, speeches about social injustice are sought in the discourse, to then identify the problems, awakening
reflections on ways of emancipation through the contestation of social reality from the perspective of critical thinking (Mota,
2017). For scholars of discourse, the functional view of language use reflects the social interactions and structures that maintain
or contest hegemonies. Thus, ADC is transdisciplinary, breaking with epistemological barriers, uniting theories around the analysis
of social discourses (Resende & Ramalho, 2017).
That said, the operationalization of the ADC proposed by Fairclough (2010) happens through stages, the first step for critical
analysis IS the process of identifying a topic to be researched where social problems related to national politics and global facts
are articulated and/or appear.
The second stage is to identify how social actions are organized and how these structures show power discrepancies. To do this,
you need to proceed with a few steps:
The first step is to analyze the dialectical relationships between semiosis and other elements: discourse’s orders and
other elements of social practice, as well as texts and other elements of events. The second step is to select texts,
focus and categorize them for their analysis in light of the constitution of the appropriate research object. The third
involves developing the analysis of texts in an interdiscursive and semiotic/linguistic way. (Mota, 2017, p. 24)
The third stage, after reflecting on how inequalities of power are naturalized in social discourses and practices, is the stage of
inferring the real interest in not solving the problem. The fourth stage is the recognition of speeches that point to a critical view
and overcoming the obstacles listed in stage 2.
Everyday social problems are fundamental researcher’s concerns, he reflects on the ills of everyday life,
contextualizing situations of social, economic and cultural inequality of our reality, therefore, the focus on improving
the quality of life of people in situations of vulnerability it is a mission of the researcher, who, in a multidisciplinary
way, values the different perspectives on the same problem. (Santos et al., 2021, p. 5)
The analysis organization of the data collected’s results in the research proposed to reflect on the changes that have taken place
in society, influenced by globalization, aiming to reflect on the ways of producing an emancipated discourse that breaks social and
historically crystallized paradigms. (Resende & Ramalho, 2017).
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2. RESULTS AND DISCUSSIONS
In response to the question “Do you have a suggestion to stop bullying?” it was identified that among the participating teenagers,
punishment and acts of violence are the solution to dealing with bullying and, for this fact, it is questioned which social problems
translate the discourses of violence? (Santos et al., 2021). Among the 49 responses, 17 described hate speech, and 32 showed a
new look at fighting bullying based on the search for a collective solution to the problem.
3.1 Violence as something natural
This subtitle deals with discourses that refer to the naturalization of bullying in the school space. The following speech “I think this
is a creation of each one, there is no recipe to end the offenses and humiliations”, represents a passive posture in relation to the
bullying phenomenon, pointing out that there is no way to combat bullying in society. school, because it is an individual attitude,
which is appropriated since childhood. Another respondent replied, “People were taught right from the beginning about right and
wrong.”
The two views about the fact of “combating bullying” present a discourse based on the naturalization of violence as
something intrinsic to man and his social relationships. The human being has lived with scenes of violence for a long
time, but this coexistence should not be something friendly to the eyes, the posture of indignation will always exist.
(Santos et al., 2021, p. 05)
When there is no dialogue, violence arises (Abramovay, 2006). Opinions are divergent in some cases, however, one is no more
right than the other, because each one is loaded with perceptions of reality differently. For Hanna Arendt, dialogue is a political
action, a manifestation of alterity and an assertive behavior in the face of the challenge, thus, each individual has his right of
freedom to develop new potentialities (Souki, 1998).
A projection of current ideologies was identified in the participants' speeches. In a neoliberal scenario, there is a search for the
realization of private dreams to the detriment of the collective, this stems from the dissemination of a naturalized discourse about
violence, promoting acceptance and submission, obtaining control and reproducing social injustices. In this study, the concept of
neoliberalism is understood as the one that describes that “progress and development are only possible through competitiveness
(...) being, their quality of life, their economic rise” (Guareschi, 2011). Neoliberalism encourages competitiveness between
individuals and thus promotes exclusion, segregation and submission of the other. The process of naturalizing violence comes
from neoliberal relations that make power asymmetries remain and when this reflection is brought to the context of bullying,
these violences are mostly presented as incivilities: dull jokes, the exclusion of a classmate a vulnerable social class from group
work, jokes, offenses (Silva, 2019).
It does not refer to physical violence, but violence that presents itself in a veiled and repetitive way of intolerance to the different,
“and in neoliberal ideology it is something that cannot be fought, what is different will continue to be repudiated, homogeneity is
sought of a people that will always be heterogeneous, creating fertile ground for the continuity of acts of violence” (Santos et al.,
2021, p. 06).
Speeches resonate with the inculcated evil, They naturalize violence and perpetuate hate speech. The fight between
evil and evil is the tip of the iceberg of a social structure that creates the need for control to maintain order and
power, thus producing an un(reality) of violence as a fatality of life, in which nothing can be done, other than to
reproduce the hate. (Santos et al., 2021, p. 06)
The answers “Whoever makes fun of you, hit them until the blood comes out of their nose, so they will be made fun of”,
“Extermination”, “Death penalty”, represent a discourse of reproduction of violence within the school space and, with an
Arendtian look, phrases like these cause sensitization in relation to the experiences of bullying and/or violation of rights suffered
by students who, immersed in the conception of evil as something banal, reproduce the same violence that surrounds them.
3.2 The void of thinking and the construction of heteronomous individuals
Heteronomy arises when the individual attends and also needs without any critical sense of validation of discourses coming from
outside to make decisions in his life and projects on the other the responsibility for making decisions, as well as bearing the
consequences of these, in the words of Souki ( 1998, p. 05) of “determining oneself”.
In the participants’ responses, speeches were found that deal with heteronomy, “It depends on society” and “I have no idea”. One
answer indicates that combating bullying is a function of society (and who makes up society? all of us) and the other portrays not
knowing how to act to combat bullying. Even not indicating any idea to work with bullying in your school, the speech represents
ideologies of power based on the non-development of a critical sense about the researched topic, it indicates that the
development of a heteronomous individual is the result of a social conjuncture that needs the control to maintain power and this
produces a subject with a void of thought.
By protecting individuals against the dangers of investigation, it teaches them to quickly adhere to whatever the
rules of conduct begin to prescribe at a given time for a given society – this absence induces conformism. These are
the contingencies that oblige man not to think and, at the same time, to submit. (Souki, 1998, p. 123)

DOI: https://doi.org/10.29352/mill0219.27821

31

Santos, S. S., & Fernandes, R. M. (2022).
Bullying and the banalization of evil: an analysis of teenagers speech. Millenium, 2(19), 25-32.

m19

The emptiness of thought produces the “thingification” of the individual, transforming it into an atomized and amorphous mass
with the absence of awareness of its reality and real problems behind everyday events.
The school as an institutionalized place permeated by ideologies of power, in small manifestations perpetuates these ideologies,
as for example, in the answer of the participant: “Our schools are very concerned with clothing instead of connecting in the social
relationships between students”.
This answer demonstrates an example of small daily action of oppression of students, the school is concerned with
the surveillance of clothes and not with interrelationships. Adolescence is a phase of discovering one's own identity,
a pin on the uniform shirt demonstrates a personality, and this need to be different from the ordinary is part of the
identity process. Therefore, in the discourse, we find the need to homogenize the student as a form of control, as
well as the diversion of more structural problems (enhancement of dialogue for social coexistence) to unnecessary
elements at the moment (Santos et al., 2021, p. 07).
When the individuals have a heteronomous way of thinking, they detache themselves from any responsibility in the fight against
bullying, being something external to the individuaL, however, the bullying phenomenon presents itself in a multifaceted way and
IT needs a collective look for its resolution, where everyone is responsible for fighting bullying.
“My suggestion would have to have more conversations with students to ease the situation”. “Penalties, charges, care and more
attention from everyone, perhaps putting monitors in the room to supervise”. In this discourse is found the void of thought,
according to Arendtian sayings. Conflicts arise all the time at school, assigning the responsibility for controlling any disagreement
to monitors does not stimulate the adolescent's own ability to resolve conflicts and creates a heteronomous individual. Exempting
oneself from responsibility is a particular movement of the individual that does not arise from nothing, but from everyday
speeches that do not stimulate autonomy, therefore, the speeches presented here do not represent only the speeches of the
participants, but of a society with its control objects as a whole.
3.3 Emancipatory discourses’ construction
The individual’s emancipation as a factor for promoting and combating bullying is found in the responses of the participants who
proposed collective and reflexive actions to deal with the phenomenon of bullying, one of the emancipatory responses was:
"Conducting lectures that promote closer approximation of the student public with these themes, as well as the externality of
these issues in debates open to questioning. Also the creation of a support group that went through this type of problem, with
philosophical, sociological and psychological support”. The contribution describes an emancipatory discourse, with contextualized
proposals, which it points out that for bullying to be fought we need an interdisciplinary action with the entire school community,
providing spaces for discourse for all.
Another answer refers to the understanding of the real problem about bullying: intolerance to the different. “The awareness of
society as a whole, especially children, so that they learn to deal with the differences of others”. Alterity is the critical awareness
that the other has a different life story than anyone else, and understanding that the other has limitations promotes channels of
communication between subjects, so that paths can be found in search of a more democratic society for all.
In a struggle of resistance, many social actors have dedicated themselves to studying the social problems behind the speeches,
and responses like these reflect the efforts of a collective that seeks to contribute to a more egalitarian society.

CONCLUSIONS
Thus, this study identified emancipated and also oppressive discourses about bullying and such investigation was methodologically
made possible through qualitative research, where the participants' perceptions regarding actions to combat bullying were
investigated, translating their world of meanings into their responses. Critical Discourse Analysis made it possible to reflect on the
conjuncture of social problems and how they are associated with manifestations of violence. The CDA made it possible for this
study to overcome the barrier of discourse as words emitted, to discourses that translate stories of social inequality, injustice and
suffering.
Arendt's concept of banality of evil theoretically founded this study, enabling the construction of a critical discourse analysis about
hate speech in the face of proposals to combat bullying and promoted reflections to foster emancipatory actions through the
development of a critical awareness of the ills. of society.
Through the study, it was possible to identify possibilities of change in the school reality, these arising from collective and
interdisciplinary actions, based on youth protagonism as a way of contextualizing the theme of school violence according to the
local reality and thus enabling ways of its mitigation, through the training critical students about their reality, thus enabling the
reading of situations of social domination and Human’s depoliticization.
This theme does not end here, other reflections are necessary so that everyone remains critical of everyday events, in an attempt
not to drown in the sea of ideologies instilled in us all the time.
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