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A B S T R A C T  

The article presents a brief overview of education in Brazil between 1759 and 1834. 

Delimited by the creation of the position of Regius teacher and by the decentralization 

promoted by the Additional Act of 1834, it discusses the process of state control, 

secularization, and promotion of schooling in the Portuguese America and the 

independent Brazil. Considering the regional characteristics of the colonial territory, the 

analyses carried out focus on the Capitania de Minas Gerais [Captaincy of Minas Gerais] 

because of its economic importance in the context of a “world economy”. The article 

provides a quantitative assessment of the schooling in various regions of Brazil and 

presents the profile of the teachers who worked in Mariana, Minas Gerais, contributing 

to the study of the first lines of school education in the Luso-Brazilian modernity. 
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1  Research with support from the Fundation for Research of the State of Minas Gerais [Fundação de Amparo à 

Pesquisa do Estado de Minas Gerais — FAPEMIG]. 

2  Some surveys indicate percentages lower than 5% of studies dedicated to the colonial period against more 

significant figures for the republican and imperial period. Thaís Nivea de Lima e Fonseca, for example, examined the 

papers presented in specialized, international, national and regional meetings promoted in the early 2000s and found 

that the papers on the history of education for the so-called colonial period did not exceed 2% (Fonseca, 2009a). 

Denice Catani and Luciano Faria Filho, based on the investigation of one hundred fifty-seven research papers 

presented in the Thematic Working Group of History of Education in the National Association of Post-Graduation and 

Research on Education [ANPED] between 1985 and 2000, identified a percentage of 3.2% of studies on the colonial 

period (Catani & Faria Filho, 2002, p. 124). 



 

 

 



 

 

 

 



 

 

 



 

 

 

 

                                                             
3  Leila Mezan Algranti (1999) and Maria Beatriz Nizza da Silva (1981) studied the peculiarities of this schooling 

dedicated to girls. According to these authors, the education of girls was restricted and focused on the role that they 

would take in adulthood. Female education was seen as necessary, since they would be the first teachers of their 

children, which emphasized their role as mothers and teachers. Because of that, their teaching should be different 

from that of the boys. These institutions prioritized learning to read, write, count, sew, and embroider, besides the 

religious education. 



 

 

 



 

 

 

 

                                                             
4  Investigating educational initiative promoted by the Portuguese government in 1759, Tereza Fachada Levy 

Cardoso says that until 1765 there was no Regius teacher in Brazil (Cardoso, 2004, p. 183). It is quite possible that 

this statement is not correct. 



 

 

 

                                                             
5  Indeed, Rogério Fernandes found that at the beginning of the government of D. Maria I 67% of the positions 

were occupied, against 33% in 1773 (Fernandes, 1994, p. 78). 



 

 

 

 

                                                             
6  According to Ana Cristina Araujo the classifications of the Enlightenment in Portugal, in terms of “Joanino (King 

Jonh’s) Enlightenment”, “Pombal’s Enlightenment” and “Viradeira” is incongruous, because it perpetuates an 

ideological view of the “liberal and republican historiography about Pombal, as it obscures the brightness and the 

range of numerous and important cultural events prior to Pombal” (Araujo, 2003, p. 18). 



 

 

 



 

 

 

 

                                                             
7  Restricting the analysis to school knowledge does not disregard the existence of alternative ways of transmitting 

knowledge. Thus, one can think of a kind of teaching related to mechanical trades, which, in the eighteenth century, 

would be more tied to a practical knowledge, rather than a theoretical and written knowledge: “as well shown in 

societies without writing or schooling (...) numerous ways of thought and action—and often the most vital ones—pass 

on the practice by means of practical and totalized propagation, consolidated in the lasting contact between the one 

who teaches and the one who learns (‘do as I do’)” (Bourdieu, 1996, p. 35; translation my own). 



 

 

 

                                                             
8  The monastic house founded in the second half of the eighteenth century was dedicated to Our Lady Mother of 

Men and became a college in 1820. 



 

 

 

 

                                                             
9  From a detailed study of various sources, Fonseca observed that the Relação de 1814 [List of 1814], although 

made by the Junta da Fazenda de Minas Gerais [Board of Finance of Minas Gerais], incurs a series of errors. For 

example, it shows as vacant positions that were occupied and omits teachers whose names were on the payment lists 

(Fonseca, 2009b, p. 73). 

10  One of the elements that can help explain this difference is the size of the districts, and the district of Mariana 

was much bigger than that of Vila Rica. However, when all the Captaincy of Minas Gerais is considered, the county of 

Vila Rica, composed by the two mentioned districts, would have the greatest number of Regius classes, followed by 

the county of Rio das Velhas. 



 

 

 

                                                             
11  Thais Nívea de Lima e Fonseca identified 261 Regius teachers working in Minas Gerais between the years 1772 

and 1834. The county of Villa Rica stood out among the others, with just over a hundred Regius teachers, most of 

them appointed between the years 1814 and 1834 (Fonseca, 2009a, p. 74). In the district of Mariana, for the period 

between 1772 and 1814, among teachers of basic literacy and Latin Grammar, the author identified 10 substitutes, 

2 full professors by appointment and 5 others without definition of status (Fonseca, 2010, pp. 64-69).  

12  Several sources were used to identify such teachers, such as civil and ecclesiastical lawsuits, post-mortem 

inventories, wills, testamentários, nominative lists, mail from the Mariana Town Council, De Genere et Moribus 

actions, marriage actions etc. 



 

 

 

 

                                                             
13  Look note 12. 



 

 

 



 

 

 

 



 

 

 

                                                             
14  In the nineteenth century, more precisely in 1822, the Regius classes were renamed as public classes, which 

was considered in the survey. 

15  Arquivo Histórico da Câmara Municipal de Mariana — AHCMM [Historical Archives of the City Council of Mariana] 

Book 719. 



 

 

 

 



 

 

 

http://sbhe.org.br/novo/congressos/cbhe3/Documentos/Individ/Eixo1/016.pdf
http://sbhe.org.br/novo/congressos/cbhe3/Documentos/Individ/Eixo1/016.pdf


 

 

 

 

http://www.brasiliana.usp.br/pt-br/dicionario/1


 

 

 



 

 

 

 

 


